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Robert: This is Bob Sawrey. Today's date is December 17th, 1987. I'm in my office, 751 
Smith Hall, interviewing Louise Hoy, past chairperson and member of the Department of 
Classics in Classical Studies at Marshall University. 
Robert: Okay, let's start, Louise, with some background on your parents, where you were 
born, when you were born, your parents names, how many siblings and move from there. 
Louise: My father was a Virginian, Western Virginia, Franklin County, close to Roanoke. 
And he came to the coal fields at about age 16 or 17. The family had lost a fortune just 
after the Civil War. He was of a generation that was done out of an education, so to speak. 
His mother had gone to Augusta Female Institute, now Mary Baldwin College. And [noise 
interruption]. .. There was a long tradition of education by the time he came along. His 
father died when he was six. At age 16 he was supposed to be in high school in Roanoke, 
finishing his education. But the barn needed a roof and he needed to stay at home, so he 
made for the coal fields. Money was there. This was about oh, 1912-, 13, that period. He 
was a store 1manager and apparently a very good one, at age 16, going back and forth to 
Baltimore buying carloads of oriental carpets, strawberries, selling them to coal miners, 
cutting scrip for this . And was very good. Somebody would come through, an owner, see 
how well the store was managed, offer him another job, he'd move five miles up the line 
to another job. My mother, in fact, (they were married I guess in 1919) said that, I think, 
the first year they were married they moved almost twenty times. She was a 
schoolteacher, born in Hinton. 
Robert: What were his name and her name? 
Louise: Oh, Cyrus Christopher Price. (P-r-i-c-e?) P-r-i-c-e. And she was Eva Louise 
Owen, O-w-e-n. She was born in Huntington. But very early, at age six or so, went to live 
with an aunt in Hinton because her father had, her own mother died, her father had 
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remarried, and things just weren't going along well with the stepmother and so forth, and 
so, the aunt took in the two little girls. So really, the only grandparents I knew on that side 
were her aunt and uncle. She grew up in Hinton, was educated there, had a very good 
education. And did well, I guess a junior college education through the high school to be 
a teacher. And was teaching ... her first teaching job was in Logan and then she was in the 
uh, coal fields. I'm not quite sure where it was. I think it was Fireco, which is just south of 
Beckley. I am working with Cora Teel on this right now. I have a picture of a coal camp 
that I took over to the library just the other day. The superintendent's house, the theater, 
the store, all the things marked. I think Fireco's no longer in existence. And I'm not sure 
at what coal camp they met. She got a teaching job and was there, and he went down to 
meet the train, when the teachers came, obviously, picked out the prettiest one he said, 
and married her. And so ... l was born in 1920 in Mullens, West Virginia. They weren't there 
long. Then they moved to the coal fields in Kentucky. My brother was born 15 months 
later in Blackey, Kentucky. And again, moving from job to job. My father then went to 
Elkhorn City as a, he bought a wholesale grocery there. And I have been interested in 
some recent observations on Elkhorn City. It's beyond Pikeville. And at that point, in the 
early '20's, seemed to be the key, it's very close to the Virginia border to all of that coalfield 
down there. But it, the center shifted and it wasn't. Anyway, he was there ... l don't know, 
maybe less than a year, I think. Lost everything in this wholesale grocery. My mother was 
devastated. But he said, "There's more where that came from." So he took off again. 
Went to Ashland, Ashland, Kentucky, bought a piece of land there, Price Hill, opened it up 
as a subdivision. Barely made a go of it. Came to Huntington and had a secondhand 
furniture store up on, up in Guyandotte. Barely making a go of it. Although l. .. none of us 
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ever felt any of this in any way. Moved then down on 5th Avenue, I guess we were in 
Huntington a couple of years. And then in '27, bought a cemetery, or bought the 
controlling interest in a cemetery in Ashland. The people who established Woodmere in 
Huntington, and Ridgelawn, and Rose Hill Cemetery in Ashland, all one company. But 
they wanted, I guess, to divest themselves of some of this. Anyway, my father got a 
controlling interest in Rose Hill, in about '27. Then we moved to Ashland, then. And I 
started first grade. My mother had always said that she didn't mind moving, but as soon 
as we were in school, the moving had to stop. He had to settle down somewhere. And so 
he worked with Rose Hill, back in the days when you did your landscaping by cart, wagon 
and horses. And he landscaped it and worked with various crews and laying the thing out 
and getting a selling campaign going and so forth. And things were going very, very well, 
until of course, The Depression came. And he just held it together by his own wits and so 
forth, during The Depression. He also bought up a number of street paving bonds for 
some subdivisions in Ashland that people had not been able to pay on. He did the legwork 
for it, going as far as Kansas City and various places, buying up bond by bond, putting the 
thing together as a whole subdivision, working with a lawyer in Ashland, who was doing, 
of course, the legal side of it. 
Anyway, it was successful and eminitely so. And so, uh .. . when he and the lawyer finally 
came to a parting of the ways, I remember the judge who had to hear the case, 
characterized it as killing the goose that laid the golden egg. So I think that's a pretty good 
characterization of it. 
My father was an absolutely wonderful person. He was a great influence on my life, I 
think. At age 16, of course, I was driving. He had a number of farms around. And I was 
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taking a crew of men up to a farm to put a roof on a barn. And I got back with the crew at 
the end of the day. I had to take them then go and get them and bring them back. "How 
did the work go?" "Fine." "They did get the roof on?" "Yes." "Did you get up and look at 
the roof?" "Well, no, I didn't." "Well, how do you know they put all the nails in that they 
should have? Some son-of-a-bitch will leave half of those nails out and you won't know 
it until the next February, when the roof blows off." I learned a very valuable lesson. You 
watch everything very, very carefully. 
He was in business until 1973. My brother then took over the business. The family, my 
brother runs Rose Hill now, still a family-controlled interest. And then property in Ashland. 
My husband and I, l ... well, I guess I'll do. 
Robert: Yeah, let's not get into that stage yet. So you started first grade in Ashland and 
went all the way then through public school years in Ashland. In public schools? (yes) 
What happ~ned during those years that led you to an academic career? 
Louise: 1 ... 1 think it was starting before I went to school. I was living in Huntington. We 
moved in '27, January of '27, I started to school in January '27. We'd been in Huntington 
before that, living up on 5th Avenue, right behind, I don't know the name of the school, in 
behind Huntington East now. There's a grade school in there somewhere. Used to be the 
circus ground. [To the south of the area] See, 5th Avenue wasn't open all the way through 
down by the C & 0 shops. And so the little girls in the neighborhood were in school. They 
were you know, a year or two older than I. I would wait for them very patiently to come 
from school. They would tell me everything they had had in school that day. And I then 
went home and imparted all of this information to my brother and sister, unwilling though 
they might be. [chuckles] They were lined up to hear all of this . I couldn't wait to go to 
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school. I loved every minute of it. And I think that's just it. I knew all along. Had all the 
encouragement in the world, of course, from my father and mother. My mother particularly 
good, working very diligently with PTA. She ... during The Depression, realized that eastern 
Kentucky needed a Parent Teachers Association that could get extra things for schools. 
She was regional or a local president, then became the district president of the PTA and 
organized many PTA groups up the Big Sandy, Pikeville, Paintsville, up in there. Because 
she saw this need. She worked carefully with the schools. She had the opportunity to 
come to Marshall and finish her education. Some of the teachers in Ashland were coming 
and there was transportation, but my father wouldn't hear to it. I thought that was always 
very interesting. My grandmother lived with us, his mother. There was no problem about 
childcare. My mother never learned to drive a car. And I always thought that was 
interesting, that my father didn't want her to. It's just that difference, that 
age ... age ... generation difference, I think. I think he was afraid she wouldn't be home when 
he wanted her there. 
Robert: Was there any chaffing on your mother's part that you ever noticed? 
Louise: Uh ... yes. I think, given .. . my sister and I discussed this, I think in another 
generation she would not have put up with this. She would have had resources, that she 
didn't have to put up with it. So for that very reason, she saw to it that both her daughters 
learned to drive at age 16 as soon as possible, and we had the advantages of anything we 
wanted. Now, for us, my father never, there was never any question I would go to college. 
It was difficult. I went in '39, and he did not have ready cash at all. See, this was still end 
of The Depression. He always said I went on a white calf. He had a farm out in Lawrence 
County, out from Ashland, out on [Route] 23. And he had a white heifer that had a calf. 
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And he said, "All right, we'll just turn the money from this into tuition ." I had a, had many 
offers of scholarships. I had one from Vassar and things would have been a lot different 
had I taken that, I think. He wanted me to go to Mary Baldwin. And I got the catalog 
enough to find out Mary Baldwin at that point was a finishing school, didn't have Latin. I 
knew what I wanted to do. From the first time I picked up a Latin book, I knew this was it. 
And so I was looking for a place with Latin. He wanted it to be a Southern school. And so 
I considered Peabody, but it was a teacher's college. And I had heard a number of things 
about that. So, it turned out to be Duke. And that was one of the worst mistakes I ever 
made in my life. Duke was dreadful for me. Duke was ... in '39, see, we were still in that 
shadow of that Duke, of Old Trinity College. Duke money had been poured into that, trying 
to make this old Methodist school into a first class university. They didn't have the faculty. 
They were really rejects from the North, who thought their only way to establish themselves 
was through publishing and that's all they did . There was no teaching. Absolutely no 
teaching. I had a classics professor who never prepared a lesson. He did teach me to 
read Latin ... that way. But that's a skill that doesn't take you where you should go. 
He ... knew so little about me as a student that when I was graduated summa cum laude, 
he was utterly astonished, he knew so little. And I never forgave him for it. He did ... it was 
during the war, of course, at that time. I graduated in '43. When I applied to graduate 
school and was accepted at six of them, with good offers, he advised me to go to Bryn 
Mawr. "If you were an undergraduate I would never send you to Bryn Mawr. 
[inaudible] ... But as a graduate I think you can take it. Anyway, that was a saving grace. 
Robert: How did you ... ? Well, let me back that up a little bit. When you went to Duke, 
were you committed to college university academic life? Or was it possible to be a 
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secondary school teacher? 
Louise: Oh, no, Duke had no school of education. 
Robert: So you were already committed to ... ? 
Louise: Well, let me clarify that. They had no School of Education. They did have a 
Department of Education. Yes, I had thought of nothing but a high school Latin teacher. 
That's right, that's the reason I thought about Peabody. (oh, I see, okay) But I took, as a 
freshman, one education course. And as I look back now don't know how I was as 
insightful as I was, but see, I had no experience with this. Nobody ever talked to me about 
any of this. Absolutely worst teaching. One of the questions on the final exam was: What 
color is the textbook? And I made up my mind then if education courses are like this, I'll 
have nothing to do with them. I'd already been tapped for Kappa Delta Pi, I believe [it] was 
their honorary. They made it very clear I would not get my grade in that course if I didn't 
join the organization. So I joined. And you know, never took another education course in 
my life. Because ... it was just perfectly dreadful. He was a VIP from California somewhere, 
this was supposed to be something. And he knew so little about teaching, had so little 
subject matter. 
Robert: I had almost the identical experience. (oh?) I had no intention of ever doing 
anything other than college teaching, from the time I got to college. But I got married. And 
I thought, "You may need a fall back position. So the summer between my junior and 
senior years I had taken enough courses already that I could throw away a semester as 
a senior and still graduate. I said, maybe you better do what we call the teaching block. 
To do that, I had to take four hours, introduction to education anded psych and guidance 
ahead of time, then the teaching block. So the summer before my senior year in high-, 
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college, my wife was pregnant, that probably was a factor, too, I sat through the first 
meeting of one of those two classes. I don't even know which one it was. And I just 
walked out. Forget it, folks. And that was as close as I ever came to any pedological 
training of any kind. 
Louise: See, if I'd been a senior, I'm sure I would have done it, too. But I was a freshman. 
And freshman are, certainly back in that day, they're apt to do as their told and so forth. 
So I sat through a semester. But that was it. 
Robert: From then on it was college level? 
Louise: I knew it had to be college teaching . 
Robert: Despite the fact there were precious few role models around? 
Louise: Oh, there were none. The Classics Department, Latin and Greek were disasters, 
as far as teaching went. The chairman of the department was doing the ancient history. 
Or that that ;was required for a classics major. And I was the only one in the class. He sat 
on the platform and lectured to me from notes from his graduate school days. I was not 
allowed to ask a single question. He was publishing. He was publishing like mad. On 
Tacitus. An important author, historian, so forth. But I read, as an undergraduate, 
everything that Tacitus ever wrote. There were great gaps in my preparation because I 
didn't read some of the things I should have. He wasn't working on Plautus, Cicero or 
Virgil. And so I had no training, that as an undergraduate I should have had. When I got 
to Bryn Mawr [what] I had, it was out of balance. And I had wanted an honors course. 
Well, I read in the catalog they gave honors courses. Oh, no, no, no, you don't want an 
honors course, and so forth. Wouldn't give me one. You know, twenty years later I would 
have been marching around the chapel down there with all the other students in the '60's 
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because he wasn't doing an honest job of teaching. And I resented it. 
Robert: Did you go directly to Bryn Mawr? (yes) In '43. 
Louise: In '43. And it was a revelation. Here you had scholars and teachers, who taught 
individuals. It was a revelation. And some, some honor for scholarship. Duke was a 
(many, many people from the North, New Jersey, I remember particularly) was a playboy 
school. Strong sororities, fraternities. It was not the place for me. I didn't know it. They 
paid me well. They paid my tuition and [with] that white calf, and so forth, and I got through 
year by year. But they did not give me an education. 
Robert: So you went to Bryn Mawr, still committed and that was all reinforced up there. 
(oh, yes) When did you meet your husband? 
Louise: Oh, uh ... (was that gonna happen later?) oh, (or was it during this time period?) 
no, it's somewhat later. 
Robert: Okay, keep going, then. Okay. What did you focus on at Bryn Mawr, dissertation 
topic, that type of thing? 
Louise: Oh, uh ... Lilly Ross Taylor, who was chairman of the department, was working in 
politics. She ... after I left Bryn Mawr, she did the Sather lectures on party politics in [ancient 
Rome] which is one of the standard works in the body of literature. And she worked on the 
divinity anriquity of the Roman Emperor. She was working on political things. And this fit 
well with me. I, my father was always interested in politics, and I grew up being interested. 
And so it meshed very well. I'm also interested in history, in literature. And Robert 
Broughton also in the department was working on political things. 
Robert: How would you spell his name? 
Louise: B-r-o-u-g-h-t-o-n. 
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Robert: Oh, just like the ice cream. 
Louise: Canadian. Canadian-trained as an undergraduate. He'd worked with Tenny 
Frank. So it was a strong emphasis. And it just fit in with what I was doing. I mean, my 
interest could mesh with theirs and that was a happy blending of things. 
Robert: What did you end up writing? 
Louise: Prosecutions. A listing of all of the trials from 70 to 52 B.C. 
and Political Influence in the courts of Cicero's time, really. Cicero's not the only one 
during this period, of course. But you can really follow the changing factions through 
political prosecutions because a wide range of charges are possible and to destroy an 
enemy a politician would bring a suit against him. You could tell then how the jury was 
made up, how the people lined up for the defense and the prosecution, what changing 
political lines there were. 
Robert: Pardon my true ignorance here. But where in the world did you get these 
sources? Are they public? 
Louise: We have all of Cicero's correspondence that was never meant to be published. 
And was published by his freedman after his death, after his assassination. And it's just 
a ... a goldmine of information. Because he was the leading orator of the day and leading 
senator, friends with Pompey and Caesar, was tutor for the young Augustus, so it was just 
a goldmine. 
Robert: So a good research library would have those on some sort of ... bound or 
microform or something. 
Louise: Yes, well, they're on the Loeb classical library, too, all translated. Just hundreds 
and hundreds of these letters. Robert: Okay. 
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Louise: I gave the library one the other day, that I think, I'm still talking to the library about 
it, I think the date on it was 1569. A book of Cicero's letters to Atticus. Somebody had 
sent them to me from Italy. 
Robert: The woman you just mentioned who was the chair, (Yes, Lilly Ross Taylor) was 
she in any way conscious or unconscious for you an inspiration, being a woman, as 
opposed to a historian, classicist? 
Louise: Mmm-hmm. Well, a woman's college like Bryn Mawr was a revelation. That 
uh ... you had the same education that a man did, and you used it in the best possible way. 
It's your responsibility. You had something extra special and you had better make use of 
it. 
Robert: Not just from her, but the whole environment. 
Louise: The whole environment. Most of the faculty women ... and the men who were 
there, were; fully supportive of this woman's college. Of course, you know, it was Bryn 
Mawr that Woodrow Wilson was teaching in when Mr. Carey Thomas was there. And they 
said before that his name wasn't, he didn't use the Woodrow part of his name. [Only the 
Thomas part]. But as a young English instructor he ran afoul of M. Carey Thomas, who 
was president, at age 23, of Bryn Mawr. [Her doctorate was from Zurich because women 
in this country were not admitted to graduate school. So it's a strong-willed place, of 
course. And they, they teach independence. 
Robert: Is that what attracted you there, or did you just happen to fit really well? 
Louise: I'd applied at I think it was five or six places. I'll never forget the letter I had from 
Brown University. The man wrote "Classics as a sinking ship, come sink with us." And 
obviously I did not take Brown. It was during the war. Lots of the men were gone, it was 
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a difficult time, and a lot of soul-searching going on. None of that at Bryn Mawr, 
these women were carrying on. I did not see Lilly Ross Taylor for two years when I went 
there. She was at the Pentagon. She and the classicists were the only ones who knew 
what the Italian coastline looks like. They'd been swimming in those waters. They had 
been excavating on those shores. Lilly Ross was an honorary citizen of Italy. She knew 
every scholar there. Berthe Marri was in the department, a Swiss woman. In fact, she 
had difficulty with her passport one year because she spent more time in Italy than she had 
in this country. They knew it. [the geography of Italy] And Lilly Ross was for two years at 
the Pentagon until that Italian campaign was fully plotted out. I don't know how widely 
known that is now, but that was a certainly important thing. Most of the classicists in the 
country who had spent a great deal of time there, in Italy, were called upon. They ... had 
photographs, snapshots, and things. And so they knew what that entire area was._ 
Robert: WHat happened to you then, upon graduation? 
Louise: ! ... before graduation I taught for a while, while I was finishing up prelims and 
things of that sort, at Swarthmore. They had a kind of an emergency. The chairman of 
the Classics Department had gone to England, just as soon as things opened up after 
the war. And the diet was so restricted and the living conditions so harsh over there 
she became ill and never recovered. And I'd gone over just to fill in while she was gone 
that semester. And then things deteriorated. And I taught over there longer than I 
would otherwise. It lengthened the time that I worked on my degree. But it was a very 
valuable teaching experience. Again, Lilly Ross advising me to do this, seeing the 
worth of this, this gave me teaching experience--a very good experience, otherwise, 
too. Because Helen Taft Manning, President Taft's daughter, was in the History 
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Department at Bryn Mawr. Her husband was in the History Department at Swarthmore. 
So I had a ride every day with him, fascinating person. Because he had been in the 
White House for a while when the girls were growing up and so forth. So, I learned an 
awful lot of things I would not have otherwise. And the experience was good. Then 
when I, when I left, I had not finished the dissertation. I got a job teaching at Western 
Reserve University in Cleveland. And taught there for three years, '47 to '50. 
BEGIN SIDE 2 -TAPE 1 
Robert: ... say relative to the school's that you had just attended, Duke or Bryn Mawr? 
Louise: [pause] It was uh ... kind of hard to characterize. I taught both in Adelbert 
College and Flora Stone Mather College. They had a woman's college and a man's 
college. But of course the Latin and Greek were combined because classes were 
small enough anyway. They did not have separate classes. I was on both faculties. It 
was a well, I see some parallels with Marshall sometimes, a struggling kind of 
university. Not Eastern, not up to the standard they would like to have. Always feeling 
themselves .. .falling short in some way or another. Possibly in funds, I never really 
knew too much about that side of it, being there only three years. lt...it was struggling 
and I think it's still struggling in lots of ways, even though it's combined with Chase. 
Interestingly enough, one of the students from Marshall, one of my students who went 
on and got her Ph.D., at Wisconsin, well, she got her master's at Bryn Mawr and her 
Ph.D. at Wisconsin, is now teaching at Western Reserve. I find that a little interesting--
the circle gets closed. 
Robert: So you left there in '50? 
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Louise: Yes. 
Robert: By your decision to move to somewhere else? 
Louise: Oh, no, I got married. (okay) My husband was at the Cleveland Clinic. Now, I 
had met him at Bryn Mawr. His sister was a friend of mine at Bryn Mawr. She was in 
French. And he had been there. He doesn't remember it. I remember it. I was senior 
resident and hostess for the graduate dorm, so to speak. And I was serving the coffee 
and so forth. It was my business to remember guests and to see to things. And so, I 
remember him. But he, he said that he had his luggage packed with Southern Comfort 
and he didn't, he was keeping a far distance from all the administrators. 
Robert: And so you were then married and then what happened? In terms of your 
location? 
Louise: In '50 we, Bill and I, tried to decide where to [set up a medial] practice. Never 
gave a single thought to anything for me. (neither one of you?) Neither one of us. In 
any way. What would be a good place to raise a family and what would be a good 
place for him. He looked carefully at Roanoke, Virginia. There were some things 
against that. Ultimately decided that Ashland was a good place and that was one of the 
best decisions we ever made. Doctors are not business people. My father and my 
brother were of tremendous value to us in lots of ways. And the children grew up with 
grandparents. And it made all the difference. I've never regretted that decision. 1. .. 1 
finished up the dissertation, after my first child was born. That was the biggest struggle 
in my life. 
Robert: Was that in ... ? 
Louise: '52. 
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Robert: Okay. So you were out of the profession from '50 to at least '52? 
Louise: Well, l .. . l'd finished up all the research at Western Reserve in the summers 
and so forth. And thought it was all finished. Dr. Broughton was directing the 
dissertation. He had gone off to the Academy of Rome for a year. So Lilly Ross Taylor 
took over. And she wanted the dissertation in a different form, in a different approach. 
Elizabeth was born in December. When I got all the dissertation back, in Ashland in 
January, all to be done over by April 10th. No library, a young baby .... I was ill, 
penicillin reaction. I didn't know I was allergic to penicillin. That was in the days when 
they shot everyone with penicillin in the hospital. Nobody ever questioned, never knew 
I had had penicillin . I had a reaction and I couldn't walk across the floor ... swelling and 
so forth. But it never occurred to Bill and me that we wouldn't finish that dissertation. 
Lilly Ross Taylor packed up the Bryn Mawr Library and mailed it to me. Rare books 
arrived in crates. And I finished the dissertation. I would work on it chapter by chapter 
and mail it to her and she would send it back. I was her last Ph.D. She retired that 
year. And she was bound and determined that I would get through, and I was bound 
and determined that I was going to get through and it worked. I paid no bills, lights, 
telephone, they came to turn it off and I paid them at that point I opened no mail in 
other words. I did nothing but work on that dissertation and take care of Elizabeth. It 
was a struggle. But I finished it. And it was a lot stronger in lots of ways than it was 
before Lilly Ross put her ... her mark on it. So I had no intention of ever using a degree, 
never thought any more about it. But I knew I had to finish it. And so it...interestingly 
enough I had it typed in Ashland. Bob Broughton was Canadian and insisted on 
English spellings with all the "our's" [for "or's"] and so forth . And so I had everything 
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spelled that way. The typist in Ashland switched everything back in spelling to 
American spelling. And then I had to go through and switch it all back again. Oh, it 
was ... Bill and I worked on that and worked on it. This was after it was already through 
and coming up to the point of putting it in the files, in the form I wanted . But working at 
a distance was difficult. But it wasn't impossible. 
Robert: Yes, I did that, too. It's not the way to do it. (oh, no, no) So what happens to 
you for the next few years? 
Louise: Well, for the next uh ... well, from '52 to ... see, I did not come to Marshall until 
'63. I taught several classes at the Ashland Community College. It was Ashland Junior 
College at that point. English classes. They, of course, didn't.. .didn't have Latin. They 
had excessive enrollments and things, and so I taught some English composition 
classes. And in fact, they ultimately wanted me to put in a Latin class, but I was 
involved in other things and just did not go that route. I don't know how many years I 
taught. Maybe three or four years. But I'm talking about just one class. I could work at 
home with the children . I didn't really think about doing anything in teaching until I got 
my youngest in first grade. And that was in about well , I was anticipating it. And I had 
never set foot on Marshall campus. I did not know what was up here. It never occured 
to me they had Latin here. I went to an AAUW meeting in Western Kentucky, at 
Bowling Green. And the state president was Sibyl Stonecypher. And she had been 
looking at I guess, credentials or something of the sort. Or we were talking. And she 
was in Latin and German, I think. And I was immediately touching base with a Latin 
teacher, you see. She said, "Of course, you don't have a degree?" I said, "Oh, yes, I 
do." "Well," she said, "I want you immediately to get in touch with Lucy Whitsel at 
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Marshall. She's been wanting to retire for three years and can't find anybody." Well, I 
did in get in touch with Lucy. She had had a heart attack in the '40's, just after the war, 
and was still not really all that well. And for three years she'd found only one applicant. 
A man in his fifties from Hawaii. And so in a way, I walked in off the street. I really 
came up to Marshall wanting some part-time work because I was doing PTA work and 
scout work and I also was on to the school board about various things, I wanted done in 
Ashland about school libraries and things of that sort. I was interested in art work. My 
daughter is an artist. And from the time she could hold a pen, she was an artist. So I 
had the first art exhibit, children's art in Ashland, things like that, that really needed 
building up. And I was busy. I was also doing some medical auxiliary work. And I 
thought I could handle a class or two. And I came up here and I found that I either had 
to take the whole department, teaching 21 hours or nothing. That's the way it was. 
Robert: You mean you would have been alone? 
Louise: I was alone. 
Robert: Teaching all the classical stuff? 
Louise: Latin and Greek, and all the things in between. It came out to about 21 hours. 
I almost died. See, I'd been out of the field for well, ten, eleven years. And things had 
slipped. And I was department chairman and all the meetings and this and that and the 
other. 
Robert: What was the department? 
Louise: The Department of Classical Languages. 
Robert: Okay. And what would the other people have been? Who were the other 
people and what were they teaching? 
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Louise: That was it. 
Robert: Oh, you were a department of one, okay. That's what I thought you meant. 
(that's right) So you came in, well, you couldn't help but come in as a chair because 
no other people. But in terms of rank and whatever, you were rank beginner. 
Louise: Charles Lloyd and I got to digging into this fairly recently. What they offered 
me first was an instructorship. But see, I'd had three years of teaching at Western 
Reserve. And of course, degree in hand. Lucy, I think, must have gotten on to them 
about that. I thought I was going to be an instructor, but by the time the thing came 
through, it was assistant professor. And I think she got to work on that. I never knew. 
And I,. it'd always been in my mind it was instructor. But when we got to checking the 
records with Alan Gould and so forth, it was assistant professor. 
Robert: Do you have any idea what you were paid? 
Louise: Un ... [pause] .... when I went to, when I went to Western Reserve, I was paid 
$2400. People at Bryn Mawr were making $1800. So I made $2400 and I think, now, 
see this was, that was '47, '48. I think maybe it was around $4,000. (Fifteen years 
later) I think that was it. 
Robert: Okay. How did you do? 
Louise: I struggled. The only thing that kept me was the students. They absolutely 
were wonderful. 
Robert: Now, one of the things that strikes me about your field, tell me if this is true, is 
the ... you almost have the nice liberal arts college selective enrollment process at work 
to get you your students. You don't have, pardon the expression, the schmoze, that I 
had. Or that most of us who are in service departments have. Is that fair? 
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Louise: Self-selecting process 
Robert: Right. Nothing official or on paper or anything like that. But the student who's 
gliding does not take Latin. 
Louise: That's right, or he glides out very soon. Now that we're doing more of the 
humanities courses and doing that vocabulary 200 Larin and Greek roots and 
mythology. We do have more of the general college population, but no, you're right. 
Robert: And would it follow, too, then Louise, that over the twenty-some years that you 
were here, that your typical student was a cut above the Marshall student, better 
directed ... self-direction, better motivation, more perhaps inclined to graduate work or 
that type of work. Or maybe not that last one, but (yes) even the last one? 
Louise: Yes, yes, it's not perhaps so true now. But the board over in Old Main with the 
what, Summa Cum Laudes, and the ... what did they list over there? The Magna Cums 
and Cum Laudes ... l can't remember how much they list. Well represented. A good 
correlarion which is just what you're saying. 
Robert: Let's stick with the students for just a minute. The thumbnail sketch of the 
'S0's, placid, goal directed, business oriented generation, '60's long-haired, hippies, 
angry at everything generation, I'm not sure what the '?O's are, but the '80's are back to 
the 'S0's, at least in the popular image. Did you see any trends that would tend to verify 
it or counter any of that in any of your students? 
Louise: Oh, yes. When ... when I came in the early '60's, I just these very well trained 
students in English and in Latin and History. But with a ... l would say a teacher's college 
orientation, certainly many of the ones I got were aiming to be Latin teachers. And my 
uh ... problem, how many of these do I pull out and put in the College of Liberal Arts, to 
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send on to graduate school to work that way. And it comes back to what you were 
saying a while ago. On up the line somewhere these students are going to say yes, but 
I can't get a job. You have kept me from getting a job by doing this. It's a difficult kind 
of thing . Generally, you're working with individuals and you line it up and let them 
decide. But I found that Lucy had never, had never really sent anybody to graduate 
school. But these students were prime candidates for graduate school, I thought. And 
so I set the orientation that way. I really felt that I could do some good here. I could 
give these students the best of an eastern college education. And the ones who were 
willing to work would benefit because with my experience at Duke, I knew what should 
be in the curriculum. I knew how it should be. And I knew that they needed to have 
writing, they needed to do papers. A whole range of things that were necessary. And 
insofar as I had the energy, I did it. 
Robert: Hdw long .. . well, let's stick with the students for just a second . Were the 
students of the late '60's more questioning of say you, of society, than students say in 
the last decade? Or ... ? 
Louise: Oh, yes. I remember in particular a graduation which would have to be at the 
very end of the '60's or possibly 1970, in which the students demanded that they have 
speakers at graduation. And the, the high ranking students, the summa cums and 
magna cums, gathered together and chose one or two of their numbers to speak, to 
speak for them, to set forth an agenda, so to speak. And this went on maybe for one or 
two years, no longer. And some of the best ideas I'd ever heard coming from students. 
So they were questioning and they were able to put through some ideas of that sort. 
Robert: Okay. How long was it until you got some assistance, some colleagues? 
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Louise: Ten years. 
Robert: Ten years, until '73. And who was brought on then? 
Louise: Charles Lloyd. 
Robert: Charles Lloyd. How administratively ... what was the struggle there? Had you 
worked for a second position for a long time? 
Louise: Oh, yes. That's the reason I was teaching all those hours. I didn't want to lose 
anything in the curriculum. And I had to prove, though .... Well, first of all, as soon as I 
came on board, they wanted to put Classics with Modern Languages and make it a 
foreign language department as it is at West Virginia University. And I lined up all my 
evidence and went to ... and I cannot remember the name of the vice-president at that 
point. Uh ... anyway, it was convincing enough that they did not put me with Modern 
Languages. My point being that the department loses direction and loses strength if it's 
put in with a foreign language department. That you do not get to develop certain 
things within the discipline. And that is certainly the way it proved. This, I think, is one 
of my best contributions to Marshall, that I was able to make it a strong Classics 
Department, that then invigorated the Humanities through Mythology courses through 
that Latin and Greek and current use, which is one of the most popular courses we 
have. And it is most useful, I think, for a whole range of students. The basic 
humanities course ... none of it would have been possible if I had been put in with 
Modern Languages because the direction would have been quite different. And so that 
was within a year or two of my coming here, that that decision was made. The only one 
that ever really uh ... . that I had difficulty with was Eddins, the registrar. Somebody had 
never informed him that I was not in the Department of Modern Languages. And so for 
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three years, my office in Old Main, I carried a projector, a screen, stacks of books, to 
teach in Smith because this is where I was on his list. I could not find out what the 
problem was. Bartlett was dean. I could not make any sense of this in any way. And 
so .... he uh ... l guess what I finally did was to tell. .. l think Bartlett was still dean, I can't 
remember but...maybe not. Anyway, I finally just said, "I will not teach another class 
unless this thing gets straightened out." You know, it was straightened out then. And 
Robert: You didn't move over here somewhere? 
Louise: No, no, I was left in Old Main. See, I walked by empty classrooms. 
Robert: Oh, you were then allowed to teach in Old Main? 
Louise: Yes. 
Robert: Okay. Did you ever encounter during these years, let's say from '63 to '73, any 
hostility or discrimination because you were a woman leading a department of one, 
teaching in a field that many would probably consider "dead as doornails", in terms of 
not only expendable, but personal relationships, deans meetings, chairs meetings, 
relationships with deans or higher administrators? 
Louise: The ... I guess the hostility and resentment would come only in the battles of 
turf. Lucy had said to the administration, if you want to phase out Latin and Greek, 
now's the time to do it, when I retire. And Bartlett had said, no, we must keep Latin 
and Greek. And so that set a tone right there, they didn't have to hire me. But once 
they did and I'm on board, then they did want Latin and Greek. The problems were 
came turf, I wanted to expand the department. A one-person department should never 
be. The only way is to expand the course offerings. And I ran into difficulties with the 
-22-
English Department. And then, back in those days, when we didn't have [enough] 
classrooms, just physical space to have the class, to hold a class, where is this going to 
be. To the point of Eddins saying, "I just wish I could wipe out all these small classes. 
Just wipe them off the board." And so it was a struggle that way. And many, many fine 
points. I remember the ... well, when I was trying to expand the curriculum, first of all. 
saw the only way to do this was to be on the curriculum committee. And I served on 
that for years, because I needed to know what was going on. I needed to educate 
myself, as re how this college was operating. And so, 1. .. 1 worked with that committee. 
Bartlett, this was when the College of Science was still, it was Arts and Science. Steve 
Hanrahan was on the committee. And a man from the English Department. I cannot 
remember his name, but he went on to Ohio Wesleyan. I'll think of it, possibly. Virginia 
Parrish from Modern Languages, there may have been somebody else. Bartlett set us 
to work on looking at the college catalogues of various schools around the country, we 
each had maybe ten, to look at, to see if the Marshall curriculum should be revised in 
some way. I'm talking about mid-'60's, '65, '66, '67, something like that. And we 
worked along on this. Came to the conclusion that literature was literature. It didn't 
mean just English literature, or American literature. It also meant literature in foreign 
languages. And yet, the English Department here was [the only literature] for all the 
university, every student in the university had to take twelve hours in the English 
Department. The basic 101, 102. And then they had to take English literature and 
American literature. So that was all, they ... it was a college of English, in a way. I think 
there were around seventy people in the department, counting work-study students and 
so forth. I never really understood how unbalanced this was until Dean Collins was 
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here, he wasn't here long, maybe two years. He was in English. He was appalled. 
And I had talked with him about some of this. And he suggested that I push language 
in translation, literature in translation, the Greek literature in translation. Because you 
really can do those in translation only if you keep up with the field, from the language 
point of view, what's going on here. And uh ... Dean Dedmon, vice-president, also dean, 
I think, showed me how to do this in an administrative way. I kept saying, "Well, I can't 
do anything because I can't keep adding those courses. I'm already teaching 
everything." "Get it on the books," Dedmon kept saying, "get it on the books. I'll show 
you how to do it, the books. So then when you do get somebody in the department, 
your curriculum is already set up. These are already there. And so I got that Latin and 
Greek roots through that way, with the provision it would not be taught until I had 
somebody in the department to teach it. I had taught a course like that at Western 
Reserve University and I knew how valuable it was, for people who in one semester, 
need to get a key to English vocabulary. And that's what it gives you. Five hundred 
roots, Latin and Greek, medical and so forth. That really gives them a key to anything 
they want. I got that through all the committees and had it on the books when Charles 
Lloyd came. And that then, gave us numbers, you see, we can teach that in two 
sections or three or five, or whatever we needed, any time we wanted. There was a 
man in business school, Allen I believe his name was, his wife was an English trained 
Classics major, and he helped tremendously, putting some of these things as 
requirements, or possible requirements. [in the School of Business] 
So, working this way, to strengthen the curriculum, working with the curriculum 
committee, I also saw that Religion and Philosophy and Classics as the three smallest 
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departments, needed to work together more closely. And so when, ultimately, they did 
revise that curriculum, and I don't remember the year. I guess it was early '?O's. It was 
a committee that worked outside of the curriculum committee and I knew nothing about 
it. I don't know how long it had been going on. But I met La Cascia on campus one 
day. And he said, you know that committee's meeting ... he knew I was interested in 
these things. And as department chairman, he said, you ought to demand to be heard. 
Well, I found out they were meeting and looking at various things in the curriculum. 
And so I demanded to be heard. 
Robert: So you had an ally in Joe La Cascia. 
Louise: Yes, only that he was department chair ... l didn't really have any problems with 
department chairmen. Now, my strong support came from the School of Science. I 
never really had any problems with anybody except with the English Department. And 
that's a matter of turf, you see. When ... when we looked at this curriculum and I'll never 
forget when Bartlett said, "Well, we will just change this English requirement and allow 
other literatures to fulfill that requirement." Tyson appeared before the committee, tears 
in his eyes. "You can 't do this to the English Department." 
Robert: This is while he was chair there? 
Louise: He was chair. (Before he was vice-president?) Oh, yes. And Bartlett rammed 
his cane on the desk and said, "You will not talk to this committee this way." Bartlett 
was all set to change it. It did not really get changed, at that point. It really came when 
this committee then started looking at various things. When La Cascia alerted me to 
this, I stayed up all night, putting together a curriculum. All these thoughts had been 
running around all this time, but I'd never really put it on paper. 
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END OF SIDE 2 -TAPE 1 
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Louise: As I wrote these things out, he typed them up. This was before we had 
copying machines and so forth, so we needed numbers of copies to give to the 
committee. And I put together pretty much the curriculum as it turned out. We had to 
do something about foreign languages. We had a requirement of almost eighteen 
hours, at that point. If you started the language in college, you had to do eighteen 
hours, if you did not continue the language you had in high school. There were lots of 
things that needed adjustment for a new decade, a new age. And that was when I got 
Classics and Religion and Philosophy in to the curriculum with a requirement of three 
hours, two to three hours, because Religion had a little two-hour course. And that 
made all the difference. You see, we were in the curriculum then. You were, students 
would be e~posed to our departments. And then would go on and be, hopefully majors. 
In my view of it, if you have a place in the curriculum where you do get students coming 
in to departments by requirement, then the good teaching should carry on from there 
with enough majors to keep the thing going. If the teaching's no good, it's going to fall 
by the wayside, anyway. 
Robert: Was most of your concern with governance beyond the department level, off 
from the college to university-wide, related to curriculum or did you get involved in all 
the other kind of political stuff that can go on on a college campus? Now, I'm talking 
any stage, Louise, of your career? 
LOUISE: l. .. it was mostly curriculum, I would say. And anything that impinged on 
anything else would have started with curriculum, I think. I remember particularly a run-
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in with Tyson when he was vice-president. The English Department did not want 
Classics to expand. And so, he called me in. I remember very well taking my husband 
with me because I wanted a witness of what went on here. And he uh .. . said, "Well, 
now, there's no need for you to teach Mythology, the English Department can teach 
that. Any Latin and Greek roots, anything of that sort, English Department can teach. 
And I said, "Well, what about the Latin and Greek?" "Well," he said, "I'll tell you what, 
teach them in the same classroom, teach them as the same class." [pause] I was 
appalled at that. And that's when I wrote a letter and circulated it. Had strong support 
from the people in Science. It was not, of course, that letter that did it. But I think it was 
almost within twenty-four hours that Tyson was removed as vice-president. I was not at 
the faculty meeting when it happened. I had a class, a late afternoon class. Shirley 
Mathews had been helping me in the department. (She'd been in the lab school and 
she'd been teaching a class, I think, a beginning Latin, for me.) She came rushing into 
the class, called me outside to tell me that the letter had really had an effect, that they 
had removed Tyson as vice-president. It was not the only thing that did it, obviously. 
This was Nelson, I suppose, had his own agenda with Tyson. It was just a last-ditch 
effort, I think, from the old school, trying to hold on to things that they put Tyson as 
vice-president. He was absolutely lost, and this was just a cap or the climax, it seemed. 
That anybody would suggest that you teach Latin and Greek in the same class, doesn't 
know what he is doing. 
Robert: And so Nelson announced at a faculty meeting that Tyson was history? (That's 
right) And that would have been the very late '60's? (I'm not sure of the dates on this) 
Okay. (I really ... ) I think Nelson was here in the very late '60's and then and then 
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wasn't Dedmon acting president at the time of the plane crash? (Yes, yes, that's right) 
Okay. Okay. Had you had previous run-in's with Tyson before, when you mentioned 
before this one over the English? Was it a constant struggle with him? 
Louise: No, no, it was just a point of turf. They did not want classics to expand 
because they felt that would be running into things that they could do. You're going to 
have to give employment to seventy people. They're going to have to have things to 
teach. The speech department tried to grab the Latin/Greek roots class. By that time, 
I'd been teaching it for oh, two or three years. Dean Harbold told me about this. 
Somebody from Speech came and wanted to do it. He said, "Oh, no, it's being done 
and done very well." 
Robert: So with the exception of Tyson and did Bill Sullivan follow Tyson immediately 
as chair of English? Was he a problem, too, or supportive .... ? Oh, no, we had Jack 
Brown in there. 
Louise: No, no, I never ... Barbara Brown was one of my best friends. I never had any 
problems, except when there are courses that are in dispute that a large department 
wants to teach rather than letting someone that I feel is better qualified, and that would 
enhance humanities in general. Latin literature in translation is best taught by 
somebody who reads the Latin. Anybody with any academic background knows that. 
And the only time the English Department should do it is if there's nobody present to do 
it. I kept telling them you have an asset here in this department have, the Classics 
Department. But you're going to have to protect that, work with it. 
Robert: Did you tend to get pretty good support from college deans? Or ANS before, 
COLA now. 
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Louise: Yes, I can't...Collins as, I said, was helpful. I needed somebody from English 
to tell me how much out of proportion this was. See, I'd really not known too many 
academic settings. And it just seemed to me appalling that there'd be that many 
people in the English Department. But he surely verified that for me. No, no, I had 
help, in lots of ways. The uh .. . skip on to George Harbold. He called me in on a 
Wednesday just before Thanksgiving and said he just wanted me to know that he just 
didn't feel that he could run a college without a Classics Department. Well, I'd never 
heard a dean actually saying anything like this. I basked in that for a whole weekend, 
picked up the paper on Monday morning and found that John Wright, on the Board of 
Regents, had cut out all foreign language instruction in the state, in all [state] colleges, 
and our program here at Marshall was to be under review. You had to have ... l don't 
know, ten graduates a year cif every, of every program, so forth and so on, which really 
spelled trouble. That's when Religion lost their major. And I know George was trying to 
prepare me for this. It was a struggle. We finally worked it through. But I heard 
Nitzschke, yesterday. I think, talking about the foreign languages and so forth and so 
on. That is one of the basic problems in this state, is provencialism. It traces right back 
to what John Wright did. He took out all of the training of foreign language teachers in 
all of the colleges in the state, except, and it was only because of our numbers, 
Marshall and West Virginia University, we were able to be maintained. And 
there were strong departments in a number of schools, turning out a few in number but 
keeping the high school Latin, I mean, keeping the high school language classes going. 
You see, that's what fell by the wayside then. And we're paying the penalty. We're 
going· to pay that penalty for a long time. 
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Robert: How was the relationship of you and your department. .. were the relationships 
of you and your department with higher level administrators after Tyson? 
Louise: Well, let me go back just a little bit more with Tyson. I said that there were 
problems on the curriculum side; also, a problem on space side because we didn't have 
enough class rooms. And it's true, a small class in one of those large ones over there 
in Old Main didn't make sense. So, he called me and said he wanted to put me in a 
small room. I agreed and he showed me the room. It had been a dormitory room in 
Old Main. The lights were so low that even at my five foot two and a half, the lights 
struck my head, the windows were painted shut, no blackboards, a wash basin in the 
corner, and a closet in the side of the room. It was a dorm room. I said, "I'd be willing 
to take it," but I had to have blackboard space and wanted my maps moved. I'm a 
historian after all, I can't teach without maps. The windows had to be opened so we 
could get sdme air, you know, lights and all that sort of thing . I put all this in a letter. 
went in to that classroom three days before the opening of school in August, in the fall, 
and not a thing had been done. So, I told him what I was going to need, that the maps 
were still down the hall, I said, "It's amazing how much map work we're going to do this 
year." I said, "That class is going to be interrupting any class that is in there when we 
come in fo look at that map. And something has to be done about the paint. So they 
did it over the weekend. My husband put an air conditioner in the room. It turned out to 
be a beautiful room. It was nice size and worked very well. I had insisted on a lock 
upon the closet door. Because I had seen some possibilities there in that I had less 
than a dollar to run the department on for a year, when they worked out their little 
formulas and handed out the money for paper clips and paper and rubber bands and so 
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forth, I had less than a dollar. I had ... the secretary who typed this up said, "I'm 
ashamed to type this up," when she sent it to me. I had gone to the students with the 
problem, and they had a beautiful solution. They said, "We're right over here on 
Fraternity Row, lots of whiskey bottles and everything over there every day, we'll collect 
old glass, take them up to Owens Illinois and get some money for it. And so we'd been 
running the department for a long time on whiskey bottles. [chuckles] And this closet 
was the perfect place to put them in. See, we just locked them up in there and we'd 
collect enough, get the heaviest student in the class to go with us, when they weighed 
the car. And we were making enough to get all the things that we needed. You see 
why I like the Marshall students? They had good ideas. And they were there to carry 
them out, too. So space things were a problem. We got that one worked out. But you 
just have to keep working . Nobody helps you on these. No administrator was in there. 
Now, if Tyson had been on top of his job, he would have seen that these things were 
done. He didn't care, until he was forced to do it. As to other administrators, uh ... l 
didn't really see them much. It really comes down to a dean level, mostly. 
Robert: Who's been the best administrator? 
Louise: [pause] I don't know. Traditions change so. I like 
an awful lot. But I didn't really have to deal with him on any of these problems that I 
had. I don't know how he would have reacted, when I was trying to expand the 
curriculum and make this into a department. The ... Harvey Saunders was a complete 
wash-out. I never knew when I picked up the college catalog what he had changed 
overnight in there. Nothing ever went through a curriculum committee. Harbold was 
supportive. He, again, administrators do not go out of their way to help people. I had a 
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good example of that with Harbold. I thought that he supported what we were doing. 
He got Charles Lloyd here, which was ... l mean, he fully supported me on that. But by 
this time I had proved that I could build the FTE's {Full-time enrollment] I was working 
on. And if I could prove that side of the balance sheet, then I needed help. And so you 
have to speak to them in their those. And so I had support that way. But a good 
example, when I had thought he might help me and he didn't, was when we moved 
over to Harris Hall. I worked with the architects, this was before Charles Lloyd came. 
And I needed load bearing walls because I had a lot of sections of the Parthenon 
Frieze ... have you been in our classroom over there to see it? All of that, all the 
audiovisuals, all the statuary, go back to the last century. And not maybe of so much 
intrinsic worth, but valuable to the department and, I think, to the students and Marshall. 
You have to hang on to it. And if you plan for these things, there's no problem. And so 
I talked witn the architect and we knew exactly where we'd put the walls and what they 
would look like. And he'd given me the maps for me, where my office would be. See, 
Charles wasn't on board then, three was an office that he was put in that wasn't meant 
to be an office. But it was adequate. Charles was off in Indiana that summer and I 
went to Italy. Again, the students pitched in and they had everything ready to move by 
the end of school, in May, everything packed up, there was quite a coin collection, and 
artifacts, and so forth. Lucy Whitsel and Lucy Prichard had collected them for years. 
And books and all the things that we were moving, everything was in boxes and marked 
so we could just move right on in. I got back in August or September, the beginning of 
school, and found out that over the summer, Criminal Justice had been brought into the 
curriculum. This was not run through curriculum committee. Nobody knew anything 
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about this, but they were in. They had to have space. This changed arrangements in 
Harris Hall, the chairmen, my office and Louis Jennings' office, side by side, chairmen's 
offices, three windows and carpeting on the floor, all the amenities. Slaate was 
supposed to be there, too. But no, he preferred to be down on the second floor he 
said, because if he was down there, they would give him a separate secretary all by 
himself. We had been sharing a secretary for three small departments. That again was 
George's doings and very worth while. See, all these years I had not had a secretary. 
typed up exams, copies of 12, on onion skin, and so forth. No secretary until George 
put the three together to share a secretary. He [Slaatte] figured if he was down on the 
second floor he'd have a secretary all to himself. Well, then they moved Criminal 
Justice in. So that put him up on the 4th floor of Harris Hall with us, but no room. So 
they cut off a part of the furnace room and made it into an office for the chairman. But 
Slaatte didn't like that, no windows and the furnace, every time it started up, the whole 
place rattled. He looked over at my office and I was in Italy and as Clayton McNearney 
said, he lusted after that office. So, I got back in September and he was established in 
the office. And [I went] straight off, you know, to the vice-president. .. ! can't remember 
his name, the man in sociology ... West ... Westbrook. (Bill Westbrook) Westbrook was 
acting vice-president. (Is that right?) What's his first name? (Bill, William; that doesn't 
sound right, Louise, someone from Sociology was acting vice-president?) Uh ... (is he 
still here?) Yes. (It could have been Westbrook, I guess) He was, he was acting vice-
president. The man who had been vice-president had a brain tumor and had to leave, I 
can't remember his name. What had happened over the summer, the ... the 
administration had forced John Martin out as Chairman of Modern Languages, and I 
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never really knew why. He should have been forced out much before that. I think it just 
came to a climax and he was out. So, Slaatte had gone to Soto, who was vice-
president, in charge of Buildings and Grounds, and said, "I want that office." And Soto 
had got it into his head that I should be chairman of Modern Languages. And I would 
be in Smith Hall and wouldn't need an office over there [in Harris]. And so he moved in 
Slaatte. When I got back here and talked to Soto, he said, "Now, honey, you just go 
over there, they have something good for you, just something waiting over there in 
Smith Hall for you, just go on over there." He said "Well, what is it?" He said, "The 
chairman [chairmanship]" I said, "I don't want to be chairman. The faculty asked me a 
number of years ago and I told them no, I had nothing to do with Modern Languages." 
Well, that's it, that's the way it is. So, we were supposed to move. See, classes were 
to begin, I was over in Old Main, 319, Charles was still, Charles Lloyd was still out in 
Indiana. I khew they'd better not move me into that office or I'd be there forever. So, 
Bill came up, canceled all his appointments in his office. Was there, we were there at 7 
o'clock in the morning, Bill just sat and read his newspaper and they came to move 
things. And Bill said, "Don't touch a thing." Bill sat there, I think, until one or two in the 
afternoon. I was down in the vice-president's office, trying to get this thing ironed out. 
Well, it was see-sawing back and forth. Soto had the word from the man who had long 
since departed with the brain tumor, that this is the way it was supposed to be. And 
you see, I knew exactly what had happened. Would this have happened to a man? 
don't think it would have. Would it have happened to the English Department? Of 
course not. And so, it see-sawed back and forth . George Harbold knew nothing about 
anything. Well, I had the blueprint ... my name on it for that office. And so I remember, I 
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was there until 5 o'clock. And I finally wrote George a letter and I said, "Well, here it is. 
Here's the blueprint. I don't know what your decision will be. But let me tell you, if I 
don't get that office, I'm going screaming all the way to Washington. This is 
discrimination." By the next morning I had the office, and they moved Slaatte out. But 
turf, you see, space to operate in. And that was pure and utter discrimination. But it 
took all day to convince him of this. George, I think, could have said one word. And 
you know it wouldn't have been this way. But he wasn't going to hurt the feelings of 
buildings and grounds and so forth. But...so I don't know what dean, had to watch them 
all. 
Robert: Had you ever considered that type of dilemma or the one with Tyson, of going 
to the president, or would that have been stepping out of line? 
Louise: Well, see, I did write the letter to Nelson. (Oh, you mean the letter circulated 
on the Tyson affair?) Yes. It was the only letter I ever sent to the president. It was the 
only time I ever carried it to that level. 
Robert: Was that because of your concept of administrative hierarchy? Or was it 
because of lack of faith in the presidents? 
Louise: Well, I was generally able to handle it at another level. I always kept that as an 
ace in the hole, so to speak. I never, I always considered that the last resort. And I'll 
try everything else until, [I can] see if I can't work this until I get to that and have that 
then to fall back on. 
Robert: Okay. Let's talk a little bit about the presidents that you remember. Stewart 
Smith the last few years of your ... ? 
Louise: Oh, yes. When I was hired, actually Bartlett hired me. But Stewart Smith, I 
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had an interview. The one question he had for me, does your husband approve of your 
taking this job? For someone from Bryn Mawr, that was just a red flag. But I .... I did 
not in any way react. And the one other thing with Stewart Smith, I was on the Honors 
Council in March. I was put with Phyllis Cyrus to decorate the stage. It was really an 
elaborate production back in those days. And I said to Stewart Smith, "Where do you 
get the flowers from?" He said, "Oh, you are supposed to furnish the flowers." "In 
March?" I said . I said, "Pick up your phone and phone for some flowers." "Oh, no, we 
can't pay, we can't spend any money on this." So I was supposed to produce flowers 
just because I was a woman, I suppose. I said, "Next time you put me on the 
committee to select the speaker or something. Phyllis Cyrus was there to soothe things 
over, so I again did not really let him have it as I should have. 
Robert: I'm not familiar with her. How do you spell her name? 
Louise: C-y-r-u-s. She had her degree in law and worked in the School of Business, 
taught in the School of Business, a very fine person. And a very good teacher, as far 
as I know. But she also knew how to handle the likes of Stewart Smith . 
Robert: Dr. Moffatt has an interesting sentence in his history of Marshall about Stewart 
Smith's work on race relations on campus. A sentence perhaps can only have been 
written by a Mississippian. But it says something very much like "in his gentlemanly 
progressive way he chose to deal with Civil Rights". I had a student finish a master's 
thesis two years ago who basically said that that way was to do nothing. Was that 
Smith's style? To let problems take care of themselves? Or was that this perhaps an 
abnormal situation? 
Louise: Well, I think it was very typical of the period. You see, I knew him only toward 
-36-
the end of his career. And I think that. ... uh ... he showed his wisdom in getting out. 
Because he knew that there were problems pending that he could not deal with. Ii 
remember he had some kind of a project, one of my students worked on it. He was 
trying to see if working with the students who had failed courses, individualized tutoring 
kind of thing would help them and keep some statistics on it to see if he really could 
prove that individual instruction would bring these students along to another level. 
Now, I never knew the end of that. But he was doing something. 
Robert: How did Roland Nelson do in picking up on some of those problems that you 
just alluded to? 
Louise: I think that Nelson was just before his time for Marshall. There wasn't a proper 
mesh. He had the perspective to make a great university or a much better university 
out of Marshall. And Marshall wasn't ready for it. The old line of holding things just 
wasn't ready to make that shift, I think, although I was an almost complete outsider on 
this. I had nothing to back that up. 
Robert: How about Barker? What is your thoughts on John Barker? 
Louise: A complete loss as far as I knew anything of what went on. (Anything in 
particular?) No, I never had any, any dealings with him in any way. He was ... 
here, I guess I thought he was here a short amount of time. He never recognized me 
as a member of the faculty in any way. If I met him face to face on campus, he wouldn't 
speak to me, so, that said something. (Yes, how about Bob Hayes?) Well, I had my 
problems with him when he was dean of the teacher's college. One I remember in 
particular. A student of mine, a graduating senior, had been doing student teaching in 
Charleston, came to me (this was in May when we went to the end of May, it was 
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before this new time table) [saying] that he had been given a C in this course by a 
professor who had never laid eyes on him. He'd never observed any of his teaching. 
And this kept the boy from graduating, I believe ... summa cum laude. Well, I started to 
dig into it and found that the professor, in truth, had never been to the classroom. 
When the classroom teacher, who was a Latin teacher, and I knew well, because I 
worked closely with all the Latin teachers in the state, (see, Marshall prepared most of 
them.) asked him about it, why he gave the boy a grade of that sort when he'd never 
laid eyes on him, he said, "You know, when your eyes, the snappy blue of your eyes, 
you really are pretty when you make statements like that." And she said, "What an idiot 
you are." And dismissed all of this. What had happened, he'd had a run-in with Hayes, 
he was leaving, not been given an appointment for next year. He thought he hadn't 
been given travel money enough to go to Charleston, so he just didn't go. He gave all 
the girls A's !and B's and gave all the boys C's. Well, this seemed to me terribly wrong. 
My very first year here I'd had some difficulty with a student, for a student, I guess, [in 
behalf of a student] who had been put to teaching up at Point Pleasant. And the 
person who'd come by to observe the teaching arrived on the date, unannounced, no 
appointment made, arrived on the day she was giving an exam. So he claimed he 
couldn't see her teach and he'd given her a B; she deserved an A. It was my first year 
of teaching and I didn't know how to handle this. I didn't do anything about that. So, 
with that in my background, I was all prepared for this one. 
END OF SIDE 1 - TAPE 2 
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Louise: Everybody scatters all over the country, you can't get all this evidence. So I 
hired a lawyer. And I made loud noises about hiring a lawyer. [to take depositions] The 
next thing I knew Hayes got Shirley Mathews on the phone, not me, but Shirley 
Matthews, who'd been at the lab school, to talk to me, that you never back down on a 
teacher, that you always take the teacher's word. And then Paul Stewart, I guess he 
was ... l'm not sure how Paul Stewart got in on this. But he was ... l can't quite see why 
the dean of the graduate school would be in on this. But anyway, it was Paul Stewart 
who tried to talk to me. And I maintained I was going ahead with this and we would 
have whatever hearing at whatever level. At this point, I didn't know which direction to 
go but I knew I needed my evidence. And that was how I was going to get that first off. 
Well, the upshot of that was that the teacher did change the grade. See, Hayes kept 
maintaining he couldn't ask that teacher to change the grade. But he did ask that 
teacher to change the grade. I think he changed it to a B, which was at least more 
acceptable than a C. Then, shortly after that, they made this a non-grade kind of thing . 
But anyway, that was my first run-in. I thought a dean should have handled that 
differently from the student's point of view, it seemed to me. I had curriculum difficulties 
with Hayes. I cannot see why the teachers we turn out in this state have no philosophy, 
have no foreign language, have no literature, except American and English literature. 
We start off with how many strikes against us in this state. In terms of education. And 
the teacher's college have to change it. But I never got anywhere,obviously. Any time 
anyone would say anything about expanding into a world perspective of things, they 
[the students] should go through literature, teacher's college would come forth, they 
would put a course in, taught by somebody in the teacher's college. So, you know, the 
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usual thing. So this is an academic kind of thing, that you really can't talk to anybody 
on, of things of that sort. As president, I never had any difficulty. I never had problems 
of this sort. See, the problems have come, they've never been personal problems. 
They've come on turf, either curriculum or space, as I look at it. And if I'm not 
screaming, yelling for something, then personally I get along with these people. In fact, 
enjoyed them. 
Robert: We've got just a couple of minutes left, Louise. How about if you quickly name 
two or three of your favorite or best colleagues? Define those terms any way you like. 
Give some idea why they're on the list. And then some of a little bit about yourself and 
your experiences at Marshall. 
Louise: Well, I sometimes think that maybe one of the best things I ever did for 
Marshall was to train Charles Lloyd so he could go off to Graduate School and come 
back to ... to .. i. to put this, to carry through some of the vision, some of the humanities 
vision at Marshall, and some of the work that he's done on the curriculum, in planning. 
This is where we fall short on that at the college level. The ... of course, I've worked 
more with Charles than anybody else. We team teach very often. And so I know his 
approach to things. I've always been fairly isolated. You don't teach as much as I had 
to teach in those first ten years and do much else. See, I still had a family and my 
travel time to Ashland each day. And so, I did not really do much socializing. I've 
always regretted that Marshall does not have a faculty club. I think that a great deal 
could be done in just over lunch. I've never felt that I've known the faculty, the 
individual faculty members, that well. And I regret it. Some, whom I've had in classes, I 
know better. I mention Barbara Brown, she's a good friend. There were various people 
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in the English Department that I shared an office with in Old Main, and I felt fairly close 
to. The uh ... if I tried to sum up what I think maybe I have accomplished at Marshall, I 
would think the orientation in the curriculum to the humanities. That languages, foreign 
languages, are a part of the humanities. And that philosophy and religion should be a 
part of the training of students, as well as the foreign languages. Seeing this as a 
complex, broadening that horizon somewhat. And early on, so that it took hold in the 
curriculum first, and then ultimately, into a basic humanities program. And called basic 
humanities because nationally we were, in my profession, we were calling Latin basic 
language for English. And so, when we were, I was scouting around for a name for that 
program, then Basic Humanities, not all the humanities, but if you start with religion, 
philosophy and classical languages, then you lay a basis for Western Civilization. And 
understanding these things, that was the origin of working through that program. 
Alan Gould has been just a tremendous support on that. Thinking back to deans 
and help. He ... he made a lot of that possible. And I think Marshall is stronger for it. I 
think that made possible a lot that's been done in the Yeager Program, to give a certain 
breadth of vision to that thing . I hope that does well. 
Robert: Okay, anything else? (I can't think of anything else) Okay, very good. Thank 
you very much, Louise (okay), I appreciate it. 
END OF INTERVIEW 
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